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Abstract

This paper demonstrates that the mainstream approach of second language
acquisition research is Instructed Second Language Acquisition (ISLA), and
explores the process of second language acquisition in the classroom. To this end,
(1) we reviewed classroom studies that are related to critical issues of ISLA, (2)
identified problems that are relevant to learners and teachers, and (3) offered
suggestions for research-based practice. The results indicated a changing
paradigm of SLA studies. The main findings are the need to raise awareness of
pragmatic competence and skills, to implement explicit instruction on
pronunciation, to identify teachers’ effective motivational strategies, to deploy
Task-Based Language Teaching (TBLT) with focus on form. This paper concludes
with implications for English language teaching in Japan.
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1. FU®IC

S (Second Language Acquisition: SLA) T2 & FHENED XS S
Tot 2ERTE 558 (L2) Z2RESE T M ERFET S EMHEETDH 5, 1960
RIS E TN TOh SBIFEICES E T, AT 7o—FTHE o 2D
fRIADGEA SN T& 7o, BIE—B L THAEOTLICK 2601, FEHEDFETH O,
WIZRET 5DOMICDONT, HEOYREZZHICES OOWENED ST,
MEDW# T 5 —DEEM AT U Corder (1967) iI2& 515, Corder (op.cit.)
FREFOMETRFEFO LS —0EEHFIFIMHIA Tl LE2BEDD, =
T =3 FEFITE > TERITER S IRGRGEEEZ @ U THih 2 E 8700 DUAER <
556D THD, ML > TREHEVHELETHE LD SV ERTEHERD
BETHY, MEFITE->TRFHENED XD LA - TH . SiEEFEIDOM
ERTAEMITH B EFERL TS (p167), T/, FHISHEOM S =B LK
Selinker (1972) 1%, FHEOHTRISFEARR ITHIENL > TIW A0, FFEEEFHITED
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FIELT, KBICRKRADOHGEFEEOSHMERRITEL LS EHBXRTN B, T WL
WORWHMOBEEZ®HmTIE, FHEOLS 240 LTHE T o 2 £2{EL, ¥
BEOGFHEREEZE L LD VI EMPBENTED, 4, FiREL->T05 [{{E
I & B EiEEEUIFE (Instructed Second Language Acquisition: ISLA) | ®3Fid
Feittfd i d SLA RO R T TIKH - EFZ %,

Z D%, 1980 4FARICA » TR R AR T 10 SR, FEEER,
EY—ETNVE, LT To—FTEHERO Yo XAOMHNKAE SN BT, HE
TERFHEFERIEDOI IR T o R AR THEEELEHGT 200, HfTED LS 10K
BAEAITNIFHEORGEEENEA LT {105 DI SLA OWFFERENEP U7,
1990 fELIRE, ISLA % % 1 MViC An 7z FYim (Ellis, 1990; Ellis, 1994; Mackey,
2006; Loewen, 2015; Loewen & Sato, 2017) 237k 2 & F)iT & #1, SLA 9% & AL EGE
BOHEOLEERENA SN T, R Ellis (2008) 437~ U7z SLA OFZERHEIKD 5 b,
FoHETHAEZISLA O LHEZE LI Eh o, SQEBBANTIHEFELZELTE .5
MO EBEED ZMENLEA TS, FHPEHROMNL L2 FE (KGR b
English as a Lingua Franca (ELF) & Z 605 £ 527 - 724, English as a
second language (ESL), English as a foreign language (EFL) ® X BRI -
72bDTRELIBYDDOH 5, HHEMEFEE MR PO A7 BICHRNIIRET 572
HOWMIEEITH LD aFiH, ISLA IE SEEHEMIEO TR EL > T b,

2. SLA AR DFESEBIH8EE

Ellis (2008) 2378 U7z SLA BFZEFEIR O 1 B3 HESEORHOHRWTH b, #
HHEIEDEIIBIT—ZBEILTOEDNENIBELIFTIREL, FHEIH 3
FHEEDL SVIEHIZH > THE N EVIBEOMTIZE 02 OBLDHEE - T
Wb, i, EOBEIET TR, EHOGEIC S BRAET O, PRIEEEE
MOMTENZHRITFEZE L T3 (Kasper & Blum-Kulka, 1993),

ORI Ty N, TUNT Y b, A5 57 Y 30158, HiEONNER%EE
KT E0ETHB, A7y MIFEHENHESHEEZRESEIEEIMEH>T—4 T
bHDOT, METEE4 7Ty hOEEHRISPRILABEDLN TS, LiL, EFL
BREICWBHAAFEHEIZEST, A1V 7y MAEEFIIHEIZLRES TREBD, &
FEEHEBAMER A TP NE, RAICKBZETOA VT y POBENMZ ZE WS EL
FICEFEARS LT 500N M7 —1#%E (2015) T, 772 HHRTREZ TF50
TEEL, 4107y FORFIZK2RBOMREFESTICEI 2 FHOENEETH 5
EFRA TS (172 A > 7 v bOFREEN D EHIZ Schmidt (1990) D5 & G
OHIZHDIF 2 EMNTX 3, Schmidt ZFEMNEI 27H1213, 107y ME
FRTOLAEHEHBHIZADZE, ORI THE0EEMT 52 MR TES %
CEOEEEABHAL TS, 51T, [AoEMRIA7DITE, 107y MTE
N2 EFBEH IS, HEICHTE T, HIlIBOL DT D THEULENH D,
FEHEOUVT 4 2 RTHEEINS EHPI LTS (Schmidt, 1990),
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ATy NEITEATDTHSE EOMHIRELHIT2HHD, 15HI
Long (1996) A > % 57 ¥ a VR TH 5, BmRZEHD LI 20 0 E O BSET,
A20957vavEBLTRAOEEFUNRI 3 &, [ WHE2EMNFIZLTHY
LTWb, 25HI1ESwain (1985) o7 F 7w MEERT, MHTPFICHEMELTH 5255
EAENT A ETHENEDERZ, 17y MIMATTY Y by b B2 LD
WA TR U7z, Swain (1993) 32X S a B L, XTI Ty b A2FT
B HaTidel, FEHEIASORTAEHEAREIEEILTT Y M Ty ML, R
SAREE L, HAOOMBERICRAERDITAZ E0EEMEAMFAL T3, Swain (1995) 1
INSTY Ny MIBLRBIROREELT (1) [2&25xRI L, 2 ¥HHE
DNHEG O EMRGET 282 L7300, 3) FiEIC 20 TSHDE Y E L CEiEAM%EH
b2 LD3HAEHRLTL S,

EIFOLMEEN 0t RITONTIE, FALHE &5 WA 5 05
500, E0HFENPILTH %, Krashen (1981) B E I HEFIIHBITLE L
EFELIZZENDKIENS, A V7 —T 24 ADNBERBWFIENEZEA T - 72,
HRNA V=T 24 RAEFNA VI —T 24 ADNETERAICEGPZDINTH
%o PFH T Ellis (1994, 2008) 7% 4 F¥H D SaB5k (HIEALE 3~ 2 BRI AR, HE)
VPR T & 2 BRIV, HIEALEE 3 2 BRI AR, H BN T & 2 BRIALRR) &K
MRLTEY, HETHEEAERFEEITE > TOEEBYPLHER, EHRICHEL T
{5 BRI AT (2 BB LB T & 2R INARRIC I T 2 00, E0H BETH 5,
F i, WRINIEE ERRIEED EL O BEETH 20 EDOREIZOWTIE, BRI
M AP U TG 2B R T 3 I8ENHEETREONEDEZ SNH S5 —T,
Long & Robinson (1998) MR L TWWAB A v T w MIEGENBFEHEHDIZHD
T — Z IR S SGERIAFRE S A TETIE 7 4 — RNy 7 3G Eh T 5700,
M REGFEE & B RITRE S WA TORETH 5 L ORBMNILE > T b,

B AT FEEROMAZEE I o T FHERNEHET 20 HTH 5, AEE
K% g L < #eEt U 72 Dérnyei (2005) (&, Zffi 8 0 g 84 1) 2 n[RETE AR L D
REES T TH B EEM LTS, £ Ellis (2008) 3 F#E B ICK b KNS mpE s
FiZ 9 EKIZ SiEwEM: S BB S 1 Th DA, ST IR S AEEEE A
CEMTEBERBELTNS, ZOXIITFEHBPICKE M EEL MZTEEEERN
BREESUTTHEEDRMT—HLTWBEESZI LI, IS T ITT 2233,
Deci & Ryan (1985) 12 & 2 & MEIEE S 1T O & & H CkE LR 5, Dornyei (2005)
IZ & % L2 Motivational Self System (L2MSS) NEFREL T 5,

BOHIMEFE - SEEE LOMBRERES B TH 5, KEEITEHEEREOERZ
AT B 7201l &1 (Lenneberg, 1967; Singleton & Ryan, 2004), T4 D g
Bl "0 EiEA RS L X2oNOMREBYI L>2oH 5 G, 2009),

Y EA Ellis (op.cit) D/Rd [ —f%H9 75 SLA (general SLA)] O TH 5 H, 3%
DO 6EETHIMFEIZL S SLA ISLA)JTH 0, HATHEAFIFEEHFHITE 5
TRBDTERBFEER S SHTH 5, AT, HEIMESIICEZICELS S
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BEWTITo 6 X0z 20T, [§E12 & % SLA (Instructed Second Language
Acquisition) | OFIBIZHESN Z 4 TT, HADOIEGEHEF TN 2 -8 E=HIET %,

3. IRAE

FoHE THOFMZLEL, HRAOREABNDREERD LD, My 7%
- T 1990 LU DWFFEGR X 2 e oD 7o, 8 EHREITIERS 9 5 Sl o, Ak & &5k,
R « BORIOERE, BSOS, Y X7 0E, FTIET 4 — NNy 7 OLFEEE 4 A
IVZITED, EREhDO ME Yy 7IZ2o0T, X EED R, HENEY v —F b
AILA Review, Annual Review of Applied Linguistics, Applied Linguistics, ELT
Journal, Language Awareness, Language Learning, Language Teaching
Research, The Modern Language Journal, Studies in Second language
Acquisition, System, TESOL Quarterly, JACET Journal, JALT Journal %{# - T
F—U— FRFEEN T, TOBE KROAADEREREL LT, EFLEETH 5 2 &,
HiiijFH% T A MW Tbhic 2 E2%&ME Lic, X 70 EIT- I b HED 12,
EHEE Y v —F I o iciow, ST L6 HARAADRBEEHEF LML & LIURIT
MO TiEFEL, HRAUSND EFL #EHEEZGRE LICE G2 g -7, fHEHD
MR ELUTHRRGEICR S TED N, HRELUTRENZ D - 1o, oI IEEENT
TR BE R IR L, 5% 0RO FFBHE~DO/RE & 7125 HAEMI Ui,

4. TER
4.1 M &L B

FEREmOMZEA K E KRB U2 1990 FERICBE > TH KK FHEFED AL S T H %
TH, A2 —Y a3 rDlODEEREIICHD 2 HEE ) D EEMEEIE U < 25k
LThod, BEHdEINEA TN &% Bardovi-Harlig & Dérnyei (1998) 238
< fafii U7c, ESL Bgli &3 > T EFL BREECIISHED IEMES WEA U 6 1 THE ATk
FERRBRALONTOWAHEHR NS S EDEMTH S, UTOERLIZRT LI I,
Bardovi-Harlig & Dérnyei (1998) /37 A U A EF D FEE E&bh, -~ ) —FEfE
DEBF LG, 1 7 ) T AR O A 51T discourse completion test (DCT) T
WHE LT =7 2 t REITHIT TN LIic & 2 A, EFL, ESL BRCHEL ENH - 1,
C DFER A ST TBIFEE L 72D H Niezgoda & Rover (2001) & Schauer (2006) TH b,
i & & Bardovi-Harlig & Dérnyei (1998) D EAf1F &7 57z, [A] U DCT % #HKN —
ZDAHT, HERAEZNRIZHE L2 EDH B, Yamato, Tagashira, & Isoda (2013)
WEREAERANE S 5 DCT IThnA, Hiromori (2004, 2006) T i 7z Ehk—- 1 A&
bHFETRIALAEC A, BRSO ROWEEFEEAAR L DO TS I EEHS
MZL, NEIES R TE T A58 KL, L2 pragmatic input 152 %, iR
DUNIVIZETUETEZZDTRBONEDERE LTS,

R1IDPOSHTFBFEHE~NORRELTHRHATE LI &G,

(1) XEReHOEEMHICHET 2 ERMSEE - Th, BT sE#R b EbIC
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EEAZEITIEE S,

(2)  GEMEGR &SRR O FEE R

SEEFH BRI LT B R REEEDS E Uy,

(3) EFLEBBEOHEBEIATRILENVIDIFTRE L, GEHHZFALANIEND
BEilkm <, AROIGEENGENMECANFFEHER AR K0, T, NZE
FIEIBE S I DT B AFREHES b O EmI A H %)

(4) FEMENRFEABLTEDL I ENTE S,

# 1 B EFEEOBMGENICE T 5 E k0 E  —DBardovi-Harlig & Dérnyei (1998) & %
D BFEER & D g
WFIE S WrFE ik FER
Bardovi- « RKE ESL2%¥E v rAicxmans 1) ESLEREE T4 S HM b,
Harlig & F 1134 +%k 20 v+ ) 4+ DCT NEILI—L0EHLS —0&E
Dérnyei 28 44 KPE%=ED 72,
(1998) e NV —D 2) EFL BREE T2 & bl & 55
EFL % /£ 370 Mo —L0EL 7 —DHEKR
4+ ¥ 25 %4 P2 38k U 72
A4 ¥ VT O 3) EFL \REiic T b, HiEho
EFL # Bfi 112 ROFEHFEIEH T —0&EK
# AR DI,
Niezgoda « ¥ xa® EFL Bardovi-Harlig & EFLEZFRIRFETEMNRGD R
& Rover 124 %4 Dérnyei (1998) @ Y 2% TkO, ZOHGERITHES
(2001) *Hawaii ® ESL 74 Q0o v+ VA) %, EXOEBEHGHZS —42FE
FEHE A8 £ + DCT KRThsERFH TS,
Schauer 2 #5344 Bardovi-Harlig & EFLFHZFREHGHNZS —IC
(2006) ESL2E#E 164, Doérnyei (1998) @ E BILTEMEIEWERS LM
EFL#EEZE1T4, 74 QovF+UA) Jo, ESL FEF ZEEIEMEF I
REafiah 41 20 44 + DCT B E NP5 =N Il W s
Yamato, HAAKZEAET 1) B 0iRAk S omnFEE, FEEEIIOE
Tagashira, H# EFL2%¥#% 2) Bardovi-Harlig W¥4EE, EHGOEZLEH,» -
& Isoda 153 £ & Dornyel (1998) 7z,
(2013) DADYFY A E

ffi - 2 DCT (& F
EES D))

4.2 BRSRAY - BERAGTEE

HAAZZUD EFL #HBFICBREEOEBEAH O, TORENL2 /3T +—< v
ZIZHENZOIFEEIBHLRTH S0, BFTICBI2REE0EBPEES, fHEIC
FOWEBELUIERAER L ERD B, 7o — N VERRICH - T, EFL OFEHD
REDEEWDIIAWWETI a2 —v g VIR S 720, RETRED REHEPEDHS
BE - TED, FBTITHEEAYTRIEE (focus on form) Z1T - e WFEMITAR, A
121> TETW 5,
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2R TODWEF, Tr—HAeeA e T x—2L (focus on form / FonF) %y
E LR EDOWRINGEDBIRTH 5, KAEMRE LR EHREDO T TE KR I
7513 Saito & Lyster (2012) OWFETH %5, T SI3 A FFIELHAAD KA
SFUTT + —LIZHESZENIEYE (form-focused instruction / FFD &0 r @
RETREEIT> 70, TORR FE LRGN FZEL, FFLITMA TETIET 4 — K\ y
7 E24T o 2B, U HEEUAN T O REEREEE R ICE > THEE R T LR E I -
fel EMRaI NI, MR EIREZITS & T, ¥EHERHEL T 2R FITER

%2 FonF 20 AN R ETREOHE
WFIE kS WA s

Saito & AFFITELDAAR 1O FEE D W] e E B O UREE, E BT & G

Lyster AKRA 45 % & recast M KIF TR EBREHIIEAE D,

(2012) Gl: FFl-only #f RZ2¥HA&, 4FHOHE Gl FELZIHE N L
G2: FFI+CF # 3, G2: {8 L7 THHOR ZHL D &%
G3: #kEE T b, HRMERETFOBRIZH

JBJH T & 72,

Saito (2012) FEHEGEMILHRE RO HEL, HEy 1 1Z2IF2UIE T FonF 20 A/
15 & (EFL/ESL) 7, R OHIGEE  REESIC L 2 HET T O E
ot A7 a— NMEL, fEER SR Enic, 48, BagEoRg

% A 55T IS RRNDH 5,

Lee, et al.  F&EIREOIIEHRY 1) FABREE (2. ESL/ —BRIICHEREHREIMNEAG0,
(2015) 86 % (EFL/ESL) EFL, b. 78, c. # 1) J&BRBEIC X 2FEE
N B/ FEBRE A H - FROLED)

B a. ESL>EFL

2) 1§85 4 7 (FonF b, B > K¥EHE > GBS

D), HROFE FE

WAHEAEZ T — ML e HEN > FRE

L, 15848 %E 25 d. g10E > EE > s

vakiln 2) REH/EET 4 — NNy 70
HAGbEINBE, FIcRhE
BH b,

Saito & HAROKRETHA 1EMOREEEHTM 1) 4 7y bom (BEFRIBH,

Hanzawa 56 % ICBI AIREDEN, BN FHOHE) MARFOR

(2016) EAZEZR (R G, shEsUlioR&5m kL

aRIRE), BIRD Kk
TREN ENDOR R %
W,

sa—nNIV7 7k
N,y H O EAE X
E—FHEDOB LN S
o

IR A DR F
2) REREOES, SO
ERERET ORI T HHIT S
3) flil % D FgE DI & D Triz
DUNVTIIAE & 15 HE R

HICF=3[IE74—FK~Nw s FonF=T4+—HRet e Tx—L

18



REIC & 2 55 E A (ISLA) OWrESE WRFEHSO

O KDY, TOHOAI 2= — v a VIREPIZETIET 4 — KNy 7 2% 00
5LEHZ5E BHORETHSORENMU T ENEHATE S X ITW 570,
FFIEETIET 4 — RNy 720 LR 83 R T oM LICHRT A L5 A L5, %72,
F—=F IV ZAFNDm DT ot &5 U7z Saito & Hanzawa (2016) TI, &
MEECESEEREOH LI ORIREH 5 EHME LTS, £72, REHREIC
B4 % A & 434711213 Saito (2012) % Lee, et al. (2015) ZEhid 5, LIy, FFicHk
HAEWICIEEEFTIET 4 — NNy 7 OE/EEZR LT3, $FIT Lee, et al. (2015)
BRGEOFAMIL 86 FxE £ ¥ L, KATORGHEEICE > TREN EEL
TeEDFEREH LTV 5,

) LIHIERS RN S, IROZ EWRESIN 5,

(1) REREE T + — LES 2 E O 7HRITIEE (FonF) 23311

(2) FonF EETIE7 4 — FNw 7 2HlAEDLES EX SIZRIEN

B) T &S RIRBIIELMITITS EREN

L7elo Tl UL ARGEEZITOT 52D UEFE E BRI TEEICBNT,
TR EZBE ORI IEE (FFI) EETIET 4 — NNy 7 242075 FiEE2ILD
AN, BRoNTIRERBNTRELAME > EFLERETO¥EEZM S 72dic, HEsE
FENTOHLIGEEEIBEMESN S 2 ERMRF LIy,

4.3 BT T DHE L VS

FEBR O AZERIZE T 20T ICHED, BiES 0 icBg 2058 T,
HEBA D OA KRG ZEYNFF>Z EOEEMA TR LT3 Doérnyei (2005) LK,
FEENL2FECELTE S W) HOLBER > TO 200 EHTEI PR ITKE <
BIR LT 2D TR, &) SIcBRNEE 5 7o, L2MSS & i L2 =8 IChH
WEIE S 2 FF > TRROBHCIZHD > THEMNICI O L EIE S v 27 L TH
%o [Tdeal L2 Self (BIHHEC : b0/ /20720 HS) ] & [Ought-to L2 Self 3
BHCO . HARE /BAEREXHAS) 1ZNT VAL FHEBEDETHE Z EITMATIL2
Learning Experience (L2 8 &5, HERE, BoxBK )] o 320Mmh s
KB, L2MSS MED XD TH A MNAYKT AUILIIE I ITRT IO ITHEL
TEY, HENACHEDO AKX ST, L 2EEHOBTHENSRRER>Z LR
MEDHETHERINTN D, FFET XL, Saito et al. (2018) T, HCO L2 fifH
BT 2FERINE Y 5 VP WELENOHFENZIRED HA NGO L2 FEE
AU D ZEARLICETH 5, 2D LI, RGN b A D Ik WEEBKEAE -
MBI OZALZ R Z 2 HETOFIMENEZ T b, L2 FEANDOEHENR
THIRXEARIZED LI D TH BT TIE, Moskovsky, et al. (2016) 257 ~
r—MOMRERFHIL, 4ITRTHFEEZXHLTHL S,

INoDFENSRREIND Z &I, FEHENFERNEY 3 V27D, HENEE
FEFERERR AT Z L IS T OB IT DS D m O FEEBRIT DA D 2T,
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# 3 L2MSS # EFL B EOFRRRIGZ 5%

Research methods

Results

B [ #% Motivational
Factors Questionnaire
(MFQ) 12X A& %7
T R Y —5Hr

Dérnyei (2005) @ L2MSS 25—
B I FEE A L2 228 0478
EPMT B ENPSMITE -
720

MFQ i £ %2 47 o T3
BHC] Lk LD
Bl 0 % B S

1) L2MSS @ 3 #H#EH L2 F#H 1<
WL TIN5,

2) U I3 L2 #E OB IR
T2V TW B,

Study Participants
Dérnyeiet /N2 77U — A%
al. (2006) 13,000 4
Ryan HARAGK - K
(2009) i 2,397 %4
Taguchiet H A A KA
al. (2009) FEEAS T VD

L= N e
5,000 24

Dérnyei (2006) @
MFQ I1Z #i A 19 B 4%
ST 3HE %
Mzt #RE7 5
2 5 =5t

1) L2MSS @ 3 BEMNEEHEL T
3« RBEICE L T,
2) B DS RSB ST
L0, 22> HEHC &V

IS THWTX B,

Dérnyei & A 84 A
Chan (2013) 172 & (&#)

Taguchi et al. (2009)
DERL U 728 R AR I &
W2y A, WifgE L
THERUW B J115 & DI

DAL HBEACEFEE
F1 &R BB T B,

2) M ITEE I E R SIn
HAHC - #HHCOREICH

H A8 U T8 MR fRL T,
=i
Moskovsky #%» Y75 ET  Taguchi, et al. (2009), 1) Positive 7% L2 “FE#ER HSBEAH
et al. (2016) O L2 ¥ (K Ryan (2009 2 & A7 DOHC, BEHWEEEITE, #
¥ 360 £ L2MSS 'H H#k & 535 HE 1o g aakicm <A L
BGER T 2 SR A T,
B 43 AT & K40 A7 2) L2 FEBRBI A £ h A IHF-0
L YA A
Saito et al. HAEAEKAER 1) RKFEFHOBEOR 1) FEEFEHNEL O E VI IKIE,
(2018) REEEHE 108 4 BRIZ B9 2 B PR gk CRRA CoOWER B
e Va v) BEENNORETRD)
2) JLFBREGEERE MY L2 IZRE LT,
FEEOZE—FD 2 BLLEWD K, WRELSH
HH S 2 B R, #kEenys SEaTRE)IT
HFED S E IR D, L2
ZE—F ORFEITBE LT,
F4 BHEWRSEHBERZMEKRT 5K 1Afrs (Moskovsky, et al., 2016 1273 < )

L2 FERE b B R 1 S E RN
L2 HEDOIRER Y AV 691
HEMNFHMIZET 2 7 5 ZDFHAK 634
D7 5 2D FFEEE L 0 U WS REIRE) 631
BRI EO G YIS E 1Y 7 S 608

EWSHTETHAD, FRLHBE L TRRESEICL Y, BEREEOUGE,
Sra B O U, HER Y AV OYEE,
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3O, T, HETL2HEARI T2, FEHEMN LWL, 72| -
THENBBIEER DX O BEMPSHEIRHEHAET 248 NH 5,

449 2V WY ANTBEDOHR

§ AR ERO ANTAREEITD IoDITE, FEEDO=—XE45H L TZ ORIk
DNWII AT BTHEA L, B F 2T LHAEALNETH S E Long (2014) (33
HBLTWab, A7 EZFMHENS NI LT, Long (1985), Bachman & Palmer
(1996), Bygate, Skehan & Swain (2001), Ellis (2003), Van den Branden (2006) A5k %4
BN ORERD T TS, FIFHHE LTSI ERBETHESHEEFS>ETH
D, Bygate, Skehan, & Swain (2001) 7% £ #5 L 7 “A task is an activity which
requires learners to use language, with emphasis on meaning, to attain an
objective.” (p.11) WL ZH AN SN T 5,

RIZY AT EH X7 TRIBOEHEEHZ WD 570D, ¥ X7 OREERET 5
AN AT T2 D, Skehan (1998) 12Xk 5 (1) EARHOLOSFEIEEITH D, (2) FEHE
FEZONER (B3 24U LBELIZE SO TIEEL, () FEIRLOMEMNH D,
4) ¥ A7 &7RIEEENEREN, O) ¥ X7 OEEWE & - TY X7 OFFliN
maING, EOFPAMASTHEAZIFARLONTL S,

ISR OHEBMMEMNT ER2FHOMAGITLN S X512 - 72,
Robinson (2011) 3% X 7 AWl & U TH SHBEBMEEITS 2 E MR &
L C, Prabuh (1987) ® EHNEHFLDFHE ZJ, Long (1983, 1989) O 1 v ¥ 57 ¥ 3
ARG, Swain (1995) O 7w~ 7w MRER, Schmidt (1990) O &2 =K%, Skehan
(1998) DF5ET 2 BANEMS OIFIZ Y 27 ZWRT Y SNZAERKT 5 L0 H EZ
FEBF TS, £72, Long (2016) 357 X7 « ¥ SN\ 22O AN SiEHE 2K
T 2RO 10 fE&E2L S DX IR LT 5,

#£LH IR - VI NREND AN B BOREEI 10 %4 (Long, 2016 1I2235<)
SMOHALIZIZT 7 A FTREBL ¥ R 7 &f§5

YR EITH I ETHYEMET S
ANEITHEAE Uc A v Ty b AT 5
WERA Ty MR S

SRS F % 7 TOEB AR 5
Tx—HAeF v Txr—LEHERHTS
BEMT 4 — RNy 7 AT 2

FREWF o TWB Y IR RERED T UL REUET 5
LR - Wil EHE 2 itk 5

IS U fgisi 47 5

OO |Ul || W Do |

—
o

HIULTIRT RN U BEEENBEAIITODN S X D127 D, Task-Based

[y
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Language Teaching (TBLT) O#h# & Z A THE I NS L H 127 - 72,
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KT 727 O (Ellis, 2017, p.510 125> < )
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